	[bookmark: _Hlk139454248][bookmark: _Hlk139437455][image: A close-up of a logo

AI-generated content may be incorrect.]
	Oxford Diocesan Schools Trust
St Mary’s Convent
Denchworth Road, Wantage
Oxford, OX12 9AU
odst.governance@oxford.anglican.org
www.odst.org.uk



	Policy Framework:
	Policy framework provided centrally for use by schools with minimal amendment to the core text
Changes must be made to the text where indicated



Behaviour Policy
Inc. Statement of Behaviour Principles & Anti-bullying
St Christopher’s Cowley
[bookmark: _Hlk16680495]
	[bookmark: _Toc139966100][bookmark: _Toc139966338][bookmark: _Toc140579227][bookmark: _Toc140579253][bookmark: _Toc199245673][bookmark: _Toc199245950][bookmark: _Toc200547715][bookmark: _Toc200547927][bookmark: _Toc200548012][bookmark: _Toc202455024][bookmark: _Toc202455086]Approved by:
	[bookmark: _Toc200547716][bookmark: _Toc200547928][bookmark: _Toc200548013][bookmark: _Toc202455025][bookmark: _Toc202455087]Education Quality Standards & Safeguarding

	[bookmark: _Toc139966101][bookmark: _Toc139966339][bookmark: _Toc140579229][bookmark: _Toc140579255][bookmark: _Toc199245674][bookmark: _Toc199245951][bookmark: _Toc200547717][bookmark: _Toc200547929][bookmark: _Toc200548014][bookmark: _Toc202455026][bookmark: _Toc202455088]Date:
	[bookmark: _Toc200547718][bookmark: _Toc200547930][bookmark: _Toc200548015][bookmark: _Toc202455027][bookmark: _Toc202455089]June 2026

	[bookmark: _Toc139966103][bookmark: _Toc139966341][bookmark: _Toc140579231][bookmark: _Toc140579257][bookmark: _Toc199245675][bookmark: _Toc199245952][bookmark: _Toc200547719][bookmark: _Toc200547931][bookmark: _Toc200548016][bookmark: _Toc202455028][bookmark: _Toc202455090]Next review date:
	31 July 2027



	[bookmark: _Toc139966104][bookmark: _Toc139966342][bookmark: _Toc140579233][bookmark: _Toc140579259][bookmark: _Toc199245676][bookmark: _Toc199245953][bookmark: _Toc200547721][bookmark: _Toc200547933][bookmark: _Toc200548018][bookmark: _Toc202455030][bookmark: _Toc202455092]Adopted by school:
	JGB

	[bookmark: _Toc139966105][bookmark: _Toc139966343][bookmark: _Toc140579234][bookmark: _Toc140579260][bookmark: _Toc199245677][bookmark: _Toc199245954][bookmark: _Toc200547722][bookmark: _Toc200547934][bookmark: _Toc200548019][bookmark: _Toc202455031][bookmark: _Toc202455093]Date:
	September 2026




Contents
1. Oxford Diocesan Schools Trust Behaviour Statement	2
2. Legislation, statutory requirements and statutory guidance	4
3. Definitions	4
4. Bullying	5
5. Roles and responsibilities	6
6. School behaviour ethos	8
7. Responding to behaviour	8
8. Serious sanctions	15
9. Responding to misbehaviour from pupils with SEND	15
10. Supporting pupils following a sanction	16
11. Pupil transition	16
12. Training	17
13. Monitoring arrangements	17
14. Links with other policies	17

[bookmark: _Toc202455094]1. Oxford Diocesan Schools Trust Behaviour Statement 
This statement of behaviour principles applies to all schools of the Oxford Diocesan Schools Trust (ODST) as required by statutory guidance issued by the Department for Education.
Introduction 

Positive behaviour in schools is paramount as this is central to a successful education. Consistent behaviour management helps to create and protect the positive relationships built within the whole school community. Schools should ensure high standards of behaviour that pervade all aspects of school life including the culture, ethos, and values of the school, how pupils are taught and encouraged to behave. 

ODST schools endeavour to manage behaviour well so they can provide calm, safe and supportive environments in which pupils want to attend and where they can learn and thrive. The Trust and its schools are committed to providing welcoming, calm, secure learning environments, where the culture is focused on the well-being of each member of our school community whilst also limiting disruption. We expect all members of our school communities to respect the feelings of others and to treat people with dignity. 

Relationships underpin all that we do and we approach behaviour management from this viewpoint. We continually work to make, maintain and, when necessary, repair relationships and connections. The emphasis is on nurturing positive and respectful relationships so that conflict is less likely. In adopting this approach, we aim to develop a culture in which relationships are strengthened, and people demonstrate empathy, compassion and understanding towards one another. School will instil in pupils the importance of doing the right thing for the right reasons, which involves holding people to account in a meaningful and constructive way, agreeing clear boundaries within which to work and providing the right support and encouragement to reach agreed goals. It is about working ‘with’ people at every opportunity. Our schools aim to provide nurture and support alongside clear boundaries and expectations of behaviour. The Trust and its schools recognise that pupils’ behaviour is a form of communication and that all work hard to respond appropriately. Adults in school are trained to recognise these needs and feelings being expressed and to help pupils to understand and regulate their own behaviours. 


Vision
At the heart of our vision is our belief in educational excellence.  We believe we are called to serve our pupils, staff, parents and their local community by providing schools with the highest levels of academic rigour and pastoral care. Our schools are places where children and young people develop and thrive intellectually, socially, culturally and spiritually. Our vision, ethos and values underpin our positive behaviour ethos as we strive to support the diverse needs of all pupils. 

We value every individual and understand that our sense of “community” and of belonging are vital to well-being. We strive to empower pupils to achieve, and to feel valued and supported. This is underpinned by embedding an inclusive, restorative and nurturing culture across the Trust and the building of positive, respectful and consistent relationships. 
Aims
Schools within the Oxford Diocesan Schools Trust aim to:
· Create a positive culture that promotes excellent behaviour, ensuring that all pupils have the opportunity to learn in a calm, safe and supportive environment
· Establish a whole-school approach to maintaining high standards of behaviour that reflect the values of ODST and the individual schools that form the wider ODST community
· Outline the expectations and consequences of behaviour
· Provide a consistent approach to behaviour management, based on a relational approach, that is applied equally to all pupils while at the same time reflecting the needs of individual children
· Define what we consider to be unacceptable behaviour, including bullying and discrimination
· Build a community that values kindness and empathy for others
· Provide guidance for school staff, parents and carers, members of the local governing body, and other stakeholders on how we support our pupils to self-regulate and manage their behaviour so that they are ready to learn
Rationale
At ODST, we recognise that wellbeing and behaviour are inextricably linked.

Child development, neuroscience and attachment theory all provide us with the understanding of the direct correlation between positive mental health and educational outcomes. If a child’s sense of belonging and safety is high, then children have a better chance of reaching their full potential.   

 As a Trust we recognise that behaviour is a form of communication and we therefore take responsibility for listening to the needs a child is expressing through their behaviour, whilst setting clear boundaries and expectations. 

We recognise the link between understanding of the needs of our pupils and how this contributes to their ability to self-regulate. We use this knowledge to build resilience by managing their behaviour in a positive manner so they can be ready to engage with their learning. It is imperative we understand how as care givers, we can offer the pupils the security and relationships needed to meet the individual wellbeing and mental health needs and guide them along their journey in becoming independent, resilient, life-long learners.

Guided by restorative approaches, we will focus on relational connection and regulation first, putting relationships at the heart of our approach, in order to create and foster a safe and happy environment where all feel secure and respected.

ODST is committed to developing a Trauma and Mental Health Informed Approach to behaviour management. Schools do not operate a ‘zero tolerance’ or ‘one size fits all’ approach to behaviour that may be coming from distress. We have high expectations for the behaviour of all, and rigorous support is offered to those having difficulty meeting those expectations. 



To ensure every child develops and maintains positive mental health and resilience, our aim is to:
· Support pupils to make sense of their experiences
· Find ways to manage emotions and feelings
· Create an environment of safety, connection and compassion
· Build a school network of strong, positive, supportive relationships through training
· Ensure that children maintain the capacity to learn, despite difficult events that may occur
[bookmark: _Toc202455095]2. Legislation, statutory requirements and statutory guidance
This policy is based on legislation and advice from the Department for Education (DfE) on:
Behaviour in schools: advice for headteachers and school staff 2024
Searching, screening and confiscation: advice for schools 2022
The Equality Act 2010
Keeping Children Safe in Education 
Suspension and permanent exclusion from maintained schools, academies and pupil referral units in England, including pupil movement
Use of reasonable force in schools
Supporting pupils with medical conditions at school 
Special Educational Needs and Disability (SEND) Code of Practice
Sharing nudes and semi-nudes: advice for education settings working with children and young people

In addition, this policy is based on:
· Schedule 1 of the Education (Independent School Standards) Regulations 2014; paragraph 7 outlines a school’s duty to safeguard and promote the welfare of children, paragraph 9 requires the school to have a written behaviour policy, and paragraph 10 requires the school to have an anti-bullying strategy
· DfE guidance explaining that academies should publish their behaviour policy and anti-bullying strategy 

This policy complies with our funding agreement and articles of association.
[bookmark: _Toc198800887][bookmark: _Toc199245960][bookmark: _Toc200548025][bookmark: _Toc202455096]3. Definitions
Misbehaviour is defined as:
· Disruption in lessons, in corridors between lessons, and at break and lunchtimes
· Non-completion of classwork or homework
· Poor attitude
· Incorrect uniform

Serious misbehaviour is defined as:
· Repeated breaches of the school rules
· Any form of bullying 
· Sexual violence, such as rape, assault by penetration, or sexual assault (intentional sexual touching without consent)
· Sexual harassment, meaning unwanted conduct of a sexual nature, such as:
· Sexual comments
· Sexual jokes or taunting
· Physical behaviour such as interfering with clothes
· Online sexual harassment, such as unwanted sexual comments and messages (including on social media), sharing of nude or semi-nude images and/or videos (including pseudo-images, which are computer-generated images that otherwise appear to be a photograph or video), or sharing of unwanted explicit content
· Vandalism
· Theft
· Fighting

· Smoking
· Racist, sexist, homophobic or discriminatory behaviour
· Possession of any prohibited/banned items. These are:
· Knives or weapons
· Alcohol
· Illegal drugs
· Stolen items
· Tobacco and cigarette papers
· E-cigarettes, vapes and lighters
· Fireworks
· Pornographic images
· Any article a staff member reasonably suspects has been, or is likely to be, used to commit an offence, or to cause personal injury to, or damage to the property of, any person (including the pupil)
[bookmark: _Toc198800888][bookmark: _Toc199245961][bookmark: _Toc200548026][bookmark: _Toc202455097]4. Bullying
Bullying is defined as the repetitive, intentional harming of 1 person or group by another person or group, where the relationship involves an imbalance of power.

Bullying is, therefore:
· Deliberately hurtful
· Repeated, often over a period of time
· Difficult to defend against

Bullying can include:

	TYPE OF BULLYING
	DEFINITION

	Emotional
	Being unfriendly, excluding, tormenting

	Physical
	Hitting, kicking, pushing, taking another’s belongings, any use of violence

	Prejudice-based and discriminatory, including:
· Racial
· Faith-based
· Gendered (sexist)
· Homophobic/biphobic
· Transphobic
· Disability-based
	Taunts, gestures, graffiti or physical abuse focused on a particular characteristic (e.g. gender, race, sexuality)

	Sexual
	Explicit sexual remarks, display of sexual material, sexual gestures, unwanted physical attention, comments about sexual reputation or performance, sharing of nude or semi-nude images and/or videos (including pseudo-images, which are computer-generated images that otherwise appear to be a photograph or video), or inappropriate touching

	Direct or indirect verbal
	Name-calling, sarcasm, spreading rumours, teasing

	Cyber-bullying
	Bullying that takes place online, such as through social networking sites, messaging apps, gaming sites, devices or via images, audio, video, or written content generated by artificial intelligence (AI)


[bookmark: _Toc198800889][bookmark: _Toc199245962][bookmark: _Toc200548027][bookmark: _Toc202455098]St Christopher’s CE School is committed to providing a nurturing, friendly and safe environment for all of our pupils so they can learn in a relaxed and secure environment. Bullying of any kind is unacceptable at our schools. If bullying does occur, all staff and pupils should say and know that incidents will be dealt with promptly and effectively.  
St Christopher’s takes great pride in its friendly, approachable ethos, our focus on the six principles of nurture and our core Christian values of Love, Courage and Belonging that are embedded throughout the school, always considering the Bible text of John 10:10 “I am come that they might have life, and that they might have it in abundance.”   
This considerate behaviour is encouraged at all times in our school. We also celebrate the fact that everyone in our community may be different and have different points of view, not that they are better or worse than anyone else. We aim to create a nurturing, friendly and secure place for each pupil to learn and thrive, but this cannot be so for any individual who is in any way bullied. Our objective is to promote and encourage the maintenance of a friendly atmosphere where pupils are empowered to talk openly about bullying, know what it is and the range of bullying behaviours, understand its impact on others and where and how to source support, guidance and resolution. 
5. Roles and responsibilities
[bookmark: _Toc200548028]5.1 The local governing body (LGB)
The LGB is responsible for monitoring this behaviour policy’s effectiveness and holding the headteacher to account for its implementation.
[bookmark: _Toc200548029]5.2 The headteacher
The headteacher is responsible for:
· Reviewing and approving this behaviour policy
· Ensuring that the school environment encourages positive behaviour 
· Ensuring that staff deal effectively with poor behaviour
· Monitoring how staff implement this policy to ensure rewards and sanctions are applied consistently to all groups of pupils
· Ensuring that all staff understand the behavioural expectations and the importance of maintaining them
· Providing new staff with a clear induction into the school’s behavioural culture to ensure they understand its rules and routines, and how best to support all pupils to participate fully
· Offering appropriate training in behaviour management, and the impact of special educational needs and disabilities (SEND) and mental health needs on behaviour, to any staff who require it, so they can fulfil their duties set out in this policy
· Ensuring this policy works alongside the safeguarding policy to offer pupils both sanctions and support when necessary
· Ensuring that the data from the behaviour log is reviewed regularly, to make sure that no groups of pupils are being disproportionately impacted by this policy (see section 13.1)
[bookmark: _Toc200548030]

5.3 Staff
Staff are responsible for:
· Creating a calm and safe environment for pupils
· Establishing and maintaining clear boundaries of acceptable pupil behaviour 
· Implementing the behaviour policy consistently
· Communicating the school’s expectations, routines, values and standards through teaching behaviour and in every interaction with pupils
· Modelling expected behaviour and positive relationships
· Providing a personalised approach to the specific behavioural needs of particular pupils
· Considering the impact of their own behaviour on the school culture and how they can uphold school rules and expectations 
· Challenging pupils to meet the school’s expectations

The senior leadership team (SLT) will support staff in responding to behaviour incidents. 
[bookmark: _Toc200548031]5.4 Parents and carers
Parents and carers, where possible, should:
· Get to know the school’s behaviour policy and reinforce it at home where appropriate 
· Support their child in adhering to the school’s behaviour policy
· Inform the school of any changes in circumstances that may affect their child’s behaviour
· Discuss any behavioural concerns with the class teacher promptly
· Take part in any pastoral work following misbehaviour (for example, attending reviews of specific behaviour interventions)
· Raise any concerns about the management of behaviour with the school directly, while continuing to work in partnership with the school
· Take part in the life of the school and its culture

The school will endeavour to build a positive relationship with parents and carers by keeping them informed about developments in their child's behaviour and the school’s policy, and working in collaboration with them to tackle behavioural issues.
[bookmark: _Toc200548032]5.5 Pupils 
Pupils will be made aware of the following during their induction into the behaviour culture:
· The expected standard of behaviour they should be displaying at school
· That they have a duty to follow the behaviour policy
· The school’s key rules and routines (see section 6)
· The rewards they can earn for meeting the behaviour standards, and the consequences they will face if they don’t meet the standards
· The pastoral support that is available to them to help them meet the behaviour standards

Pupils will be supported to meet the behaviour standards and will be provided with repeated induction sessions wherever appropriate.

Pupils will be supported to develop an understanding of the school’s behaviour policy and wider culture.

Pupils will be asked to give feedback on their experience of the behaviour culture to support the evaluation, improvement and implementation of the behaviour policy.

Extra support and induction will be provided for pupils who are new to the school.
[bookmark: _Toc198800890][bookmark: _Toc199245963][bookmark: _Toc200548033][bookmark: _Toc202455099]

6. School behaviour ethos
[bookmark: _Toc200548034]St. Christopher’s School aims to serve its community by providing education of the highest quality within the context of Christian belief and practice. It encourages an understanding of the meaning and significance of faith and promotes Christian values through the experience it offers all pupils.  
Our School ethos is one that values and supports all members of the school community.  Our approach focuses on positive attitudes based on our core, inclusive Christian values of Love, Courage, Belonging, Respect and Nurture. These values support learning in a Christian ethos which enables all children to achieve these school’s vision, John 10:10: ‘Live life in all its fullness’.  
Our policy is also lead by the Oxford Diocese Schools Trust’s vision, ‘A Common Vision for the Common Good’, which has the core values of Abundant Living (Hope), Empowerment (Wisdom), Service (Hospitality), Community (Relationships) and Inclusivity (Dignity). Through our this policy, we aim to encourage and acknowledge behaviour which allows others to learn and our school to flourish. We regard every individual as unique and special in God’s family. We value everyone as an individual, capable of growth, change and development. We have high expectations that support the development of our pupils as effective and responsible citizens.   
The objective of this policy is to outline how we ensure a systematic, fair approach to the learning and social behaviours we want to see at St. Christopher’s. This is underpinned by promoting excellent relationships at all levels within the school community. The policy will outline how we encourage self-awareness, develop nurture in the school, prevent bullying and work in conjunction with families, governors, ODST and the local authority to ensure the best outcomes for all our pupils.  This policy applies to children whilst at St. Christopher’s, travelling to and from school and when they are representing the school. 
St Christopher’s promotes excellent behaviour through a culture grounded in our Christian values of Love, Courage, Belonging, Nurture and Respect. We aim to create a calm, safe, and supportive environment where all pupils can thrive and "Live life in all its fullness." 
Our behaviour approach focuses on: 
•	Clear, consistent expectations reflecting our values and high standards. 
•	Positive relationships based on respect, kindness, and dignity. 
•	Fair, predictable systems that support all pupils, including those needing reasonable adjustments. 
•	Strong leadership and staff training to ensure consistent behaviour management. 
•	Collaborative work with families and the wider community to support pupils’ development. 
•	A restorative ethos that prevents bullying and promotes responsibility. 
•	Pupils are expected to: 
•	Show respect and kindness to others. 
•	Take responsibility for their actions and learning. 
•	Follow routines calmly and safely. 
•	Engage positively in school life. 
•	Uphold honesty and cooperation. 
Adjustments to routines are made where reasonable to help all pupils meet these expectations. 
6.1 Mobile phones
[bookmark: _Toc198800891][bookmark: _Toc199245964][bookmark: _Toc200548035][bookmark: _Toc202455100]At St Christopher’s Cowley Primary School, we follow the Department for Education’s guidance on mobile phones and behaviour in schools (2024). Our approach prioritises pupils’ safety and wellbeing, as well as maintaining a calm, focused learning environment free from unnecessary distractions. 
Bringing Mobile Phones to School 
· Pupils are not permitted to bring mobile phones to school, except in exceptional circumstances. 
· An exception applies to Year 6 pupils who walk to and from school independently. These pupils may bring a mobile phone for safety purposes on their journey only. 
· On arrival at school, Year 6 pupils must hand their mobile phone to a designated member of staff at the start of the day. Phones are then securely stored in a locked location for the duration of the school day and returned to pupils at home time. 

Use of Mobile Phones During the School Day 
· The use of mobile phones is strictly prohibited during the school day for all pupils. Any pupil found using a mobile phone on school premises will have the device confiscated and a parent or carer will be informed and asked to collect it from school at an appropriate time. Repeated breaches may result in further sanctions in line with the school’s behaviour policy. 

Managing Risks and Promoting a Safe Environment 
This approach helps to: 
· Reduce distractions and disruption to learning. 
· Security of personal belongings 
· Prevent bullying, inappropriate image sharing, or online abuse during the school day. 
· Protect pupil privacy and safeguarding by ensuring no unauthorised recording or photography occurs on site. 

Exceptions 
In very limited cases, exceptions may be made for medical or specific personal reasons, where a mobile phone is required as part of a pupil’s care plan or safety arrangements. These exceptions will be agreed in advance with the Executive Headteacher and documented appropriately. 
7. Responding to behaviour
[bookmark: _Toc200548036]7.1 Classroom management
Teaching and support staff are responsible for setting the tone and context for positive behaviour within the school.

· [bookmark: _Toc200548037]It is the responsibility of adults to ensure that the school rules are enforced in their classes, and that their classes behave in a responsible manner during lesson time and when representing the school on educational visits.  
· The adults in our school have high expectations of classroom and playground behaviour, and they strive to ensure that all children work to the best of their ability and treat each other well.   
· The adults are role models for the children and they must treat each child fairly and consistently.  
· Adults will treat children with respect and understanding.   
· Adults report regularly to parents and carers about the progress of each child in line with the whole school policy.   
· The class teacher/key person liaises with the Senior Leadership Team and Home School Link Worker and external agencies, as necessary, to support the progress of each child.   
· If there are growing concerns about the behaviour or welfare of a child, the teacher will refer the matter straight away to a senior leader and/or safeguarding team  
· All meetings with parents are logged.    
· All staff provide a positive model of behaviour and ensure high expectations are made explicit to the children. Support staff will inform class teachers of any negative behaviour.  
· All staff must adhere to the Safeguarding policy at all times in conjunction with Keeping Children Safe in Education1   

7.2 Safeguarding
The school recognises that changes in behaviour may be an indicator that a pupil is in need of help or protection.

We will consider whether a pupil’s misbehaviour may be linked to them suffering, or being likely to suffer, significant harm. 

Where this may be the case, we will follow our child protection and safeguarding policy, and consider whether pastoral support, an early help intervention or a referral to children’s social care is appropriate. 

Please refer to our child protection and safeguarding policy for more information from the school’s website.
[bookmark: _Toc200548038]7.3 Responding to positive conduct and good behaviour 
When a pupil’s behaviour meets or goes above and beyond the expected behaviour standard, staff will recognise it with positive recognition and reward. This provides an opportunity for all staff to reinforce the school’s culture and ethos. 

Positive reinforcements and rewards will be applied clearly and fairly to reinforce the routines, expectations and norms of the school’s behaviour culture.

Positive behaviour will be rewarded with:
[bookmark: _Toc200548039]In class we operate a card system to promote and reward good behaviour. These cards are displayed on the ‘Good to be Green’ chart so that children are aware of their successes and rewards. 
· Children will progress sequentially through the card system from Green to Silver, Gold and Platinum. Staff will award cards for behaviour which follows our policy of Respect and which exemplifies our school values of Love, Courage, Belonging, Respect and Nurture.  
· At their discretion, staff may award higher level cards directly for behaviour which goes ‘above and beyond’.  
· When a card is awarded, staff will explain and praise the good behaviours they have seen, so that both the child and others are aware of the reason that is it awarded.  • Positive cards will never be removed during a lesson.   
Other Rewards  
In addition to our Good to be Green system, which is used in every classroom, individual staff may choose to offer additional rewards and praise to encourage good behaviour. 
Depending upon the class and age of the children, these may include:  
· Showing their work to other staff or a member of the Senior Leadership Team, or simply going to see them for extra praise. Work may be kept to display in the office;   
· Showing their work in assembly;   
· Being given ‘special jobs’ or responsibilities e.g. setting up equipment for playtimes, handing out resources in the classroom, managing and tidying the book corner;  
· Raffle tickets, dojo points, table points, group points. 
7.4 Responding to misbehaviour
When a pupil’s behaviour falls below the standard that can reasonably be expected of them, staff will respond in order to restore a calm and safe learning environment, and to prevent recurrence of misbehaviour. 

Staff will endeavour to create a predictable environment by always challenging behaviour that falls short of the standards, and by responding in a consistent, fair and proportionate manner, so pupils know with certainty that misbehaviour will always be addressed.

De-escalation techniques, including the use of pre-arranged scripts and phrases, can be used to help prevent further behaviour issues arising. 

All pupils will be treated equitably under the policy, with any factors that contributed to the behavioural incident identified and taken into account.

When giving behaviour sanctions, staff will also consider what support could be offered to a pupil to help them to meet behaviour standards in the future.

The school may use 1 or more of the following sanctions in response to unacceptable behaviour: 
· A verbal reprimand and reminder of the expectations of behaviour 
· Time of reflection 
· Setting of written tasks such as an account of their behaviour 
· Expecting work to be completed at home, or at break or lunchtime 
· Loss of privileges
· School-based community service, such as tidying a classroom 
· Referring the pupil to a senior member of staff 
· Letter or phone call home to parents/carers 
· Agreeing a behaviour contract 
· Removal of the pupil from the classroom 
· Suspension 
· Permanent exclusion, in the most serious of circumstances 

Personal circumstances of the pupil will be taken into account when choosing sanctions, and decisions will be made on a case-by-case basis, but with regard to the impact on perceived fairness. 
[bookmark: _Toc200548040]7.5 Reasonable force
Reasonable force covers a range of interventions that involve physical contact with pupils. All members of staff have a duty to use reasonable force, in the following circumstances, to prevent a pupil from:
· Causing disorder
· Hurting themselves or others
· Damaging property
· Committing an offence

Incidents of reasonable force must:
· Always be used as a last resort
· Be applied using the minimum amount of force and for the minimum amount of time possible
· Be used in a way that maintains the safety and dignity of all concerned
· Never be used as a form of punishment
· Be recorded and reported to parents/carers

When considering using reasonable force, staff should, in considering the risks, carefully recognise any specific vulnerabilities of the pupil, including SEND, mental health needs or medical conditions. 
[bookmark: _Toc200548041]7.6 Positive handling
School staff are provided with appropriate Team Teach Training, to enable them to assess the use of positive handling.

Sometimes it may be necessary for staff to use positive handling techniques. All actions taken should be informed by dynamic risk assessment and be in line with government guidelines on restraint and the use of reasonable force. The Trust advocates using Team Teach techniques and guidance. Team Teach techniques seek to avoid injury to the child, but it is possible that bruising or scratching may occur accidentally, and these are not to be seen necessarily as a failure of professional technique, but a regrettable and infrequent “side-effect” of ensuring that the child remains safe. School will produce and update appropriate risk assessments and have Individual Positive Handling plans in place for children who require regular handling.  All individual plans will be shared with parents and carers. 

All incidents of positive handling should be thoroughly recorded using the school’s online system.
[bookmark: _Toc200548042]7.7 Searching, screening and confiscation
Searching, screening and confiscation is conducted in line with the DfE’s latest guidance on searching, screening and confiscation. We will also take account of up-to-date advice from the police via www.npcc.police.uk 



Offensive weapons 
An offensive weapon is any article which is made, intended or adapted to cause injury. Offensive weapon can be broken down into two categories: a) Those that are made as an offensive weapon (e.g. knuckle-duster, dagger, gun) or adapted (e.g. broken bottle) for use for causing injury to the person; and b) Weapons not made or adapted as an offensive weapon (e.g. kitchen knife, spanner, hammer) but intended by the person having in possession of it to cause injury to another. See list in section 3.

It is illegal to: 
· be in possession of a knife / bladed article on school premises
· be in possession of an offensive weapon without lawful authority or excuse in any public place 
· threaten with a blade or sharply pointed article on school premises 

Confiscation
Any prohibited items (listed in section 3) found in a pupil’s possession as a result of a search will be confiscated. These items will not be returned to the pupil.

We will also confiscate any item that is harmful or detrimental to school discipline. These items will be returned to pupils after discussion with senior leaders and parents/carers, if appropriate.

Searching a pupil
Searches will only be carried out by a member of staff who has been authorised to do so by the headteacher, or by the headteacher themselves.

Subject to the exception below, the authorised member of staff carrying out the search will be of the same sex as the pupil, and there will be another member of staff present as a witness to the search. 

An authorised member of staff of a different sex to the pupil can carry out a search without another member of staff as a witness if:
· The authorised member of staff carrying out the search reasonably believes there is risk that serious harm will be caused to a person if the search is not carried out as a matter of urgency; and 
· In the time available, it is not reasonably practicable for the search to be carried out by a member of staff who is the same sex as the pupil; or 
· It is not reasonably practicable for the search to be carried out in the presence of another member of staff

When an authorised member of staff conducts a search without a witness, they should immediately report this to another member of staff, and make sure a written record of the search is kept.

If the authorised member of staff considers a search to be necessary, but not required urgently, they will seek the advice of the headteacher, designated safeguarding lead (or deputy) or pastoral member of staff who may have more information about the pupil. During this time the pupil will be supervised and kept away from other pupils.

A search can be carried out if the authorised member of staff has reasonable grounds for suspecting that the pupil is in possession of a prohibited item or any item identified in the school rules for which a search can be made, or if the pupil has agreed.

An appropriate location for the search will be found. Where possible, this will be away from other pupils. The search will only take place on the school premises or where the member of staff has lawful control or charge of the pupil, for example on a school trip.



Before carrying out a search the authorised member of staff will:
· Assess whether there is an urgent need for a search
· Assess whether not doing the search would put other pupils or staff at risk
· Consider whether the search would pose a safeguarding risk to the pupil
· Explain to the pupil why they are being searched
· Explain to the pupil what a search entails – e.g. “I will ask you to turn out your pockets and remove your scarf”
· Explain how and where the search will be carried out
· Give the pupil the opportunity to ask questions
· Seek the pupil’s co-operation 

If the pupil refuses to agree to a search, the member of staff can give an appropriate behaviour sanction. 

If they still refuse to co-operate, the member of staff will contact the Executive Headteacher, to try to determine why the pupil is refusing to comply. 

The authorised member of staff will then decide whether to use reasonable force to search the pupil. This decision will be made on a case-by-case basis, taking into consideration whether conducting the search will prevent the pupil harming themselves or others, damaging property or causing disorder.

The authorised member of staff can use reasonable force to search for any prohibited items identified in section 3, but not to search for items that are only identified in the school rules.

The authorised member of staff may use a metal detector to assist with the search.

An authorised member of staff may search a pupil’s outer clothing, pockets, possessions, desk or locker.

‘Outer clothing’ includes:
· Any item of clothing that isn't worn wholly next to the skin or immediately over underwear (e.g. a jumper or jacket being worn over a t-shirt)
· Hats, scarves, gloves, shoes or boots

Searching pupils’ possessions
Possessions means any items that the pupil has or appears to have control of, including in:
· Desks
· Bags
· Trays

A pupil’s possessions can be searched for any item if the pupil agrees to the search. If the pupil does not agree to the search, staff can still carry out a search for prohibited items (listed in section 3) and items identified in the school rules.

An authorised member of staff can search a pupil’s possessions when the pupil and another member of staff are present. 

If there is a serious risk of harm if the search is not conducted immediately, or it is not reasonably practicable to summon another member of staff, the search can be carried out by a single authorised member of staff.

Searching pupils
In the event of a school requiring to search a child, headteachers will follow the advice and guidance issued in Searching, Screening and Confiscation (July 2022, or in the most recent updated guidance).



Informing the designated safeguarding lead (DSL)
The staff member who carried out the search should inform the DSL without delay:
· Of any incidents where the member of staff had reasonable grounds to suspect a pupil was in possession of a prohibited item as listed in section 3
· If they believe that a search has revealed a safeguarding risk

All searches for prohibited items (listed in section 3), including incidents where no items were found, will be recorded in the school’s safeguarding system.

Informing parents/carers
Parents/carers will always be informed of any search for a prohibited item (listed in section 3). A member of staff will tell the parents/carers as soon as is reasonably practicable:
· What happened
· What was found, if anything
· What has been confiscated, if anything
· What action the school has taken, including any sanctions that have been applied to their child 

Support after a search
Irrespective of whether any items are found as the result of any search, the school will consider whether the pupil may be suffering or likely to suffer harm and whether any specific support is needed (due to the reasons for the search, the search itself, or the outcome of the search). 

If this is the case, staff will follow the school’s safeguarding policy and speak to the designated safeguarding lead (DSL). The DSL will consider whether pastoral support, an early help intervention or a referral to children’s social care is appropriate. 
[bookmark: _Toc200548043]7.7 Off-site misbehaviour
Sanctions may be applied where a pupil has misbehaved off-site when representing the school. This means misbehaviour when the pupil is:
· Taking part in any school-organised or school-related activity (e.g. school trips)
· Travelling to or from school
· Wearing school uniform
· In any other way identifiable as a pupil of our school

Sanctions may also be applied where a pupil has misbehaved off-site, at any time, whether or not the conditions above apply, if the misbehaviour:
· Could have repercussions for the orderly running of the school
· Poses a threat to another pupil 
· Could adversely affect the reputation of the school

Sanctions will only be given out on school premises or elsewhere when the pupil is under the lawful control of a staff member (e.g. on a school-organised trip).
[bookmark: _Toc200548044]7.8 Online misbehaviour
The school can issue behaviour sanctions to pupils for online misbehaviour when:
· It poses a threat or causes harm to another pupil
· It could have repercussions for the orderly running of the school
· It adversely affects the reputation of the school
· The pupil is identifiable as a member of the school

Sanctions will only be given out on school premises or elsewhere when the pupil is under the lawful control of a staff member.


[bookmark: _Toc200548045]7.9 Suspected criminal behaviour
If a pupil is suspected of criminal behaviour, the school will make an initial assessment of whether to report the incident to the police. 

When establishing the facts, the school will endeavour to preserve any relevant evidence to hand over to the police.

If a decision is made to report the matter to the police, the Executive Headteacher will make the report.

The school will not interfere with any police action taken. However, the school may continue to follow its own investigation procedure and enforce sanctions, as long as it does not conflict with police action.

If a report to the police is made, the designated safeguarding lead (DSL) will make a tandem report to children’s social care, if appropriate.
[bookmark: _Toc200548046]7.10 Zero-tolerance approach to sexual harassment and sexual violence
The school will ensure that all incidents of sexual harassment and/or violence are met with a suitable response, and never ignored.

Pupils are encouraged to report anything that makes them uncomfortable, no matter how ‘small’ they feel it might be.

The school’s response will be:
· Proportionate
· Considered
· Supportive
· Decided on a case-by-case basis

The school has procedures in place to respond to any allegations or concerns regarding a child’s safety or wellbeing. These include clear processes for:
· Responding to a report
· Carrying out risk assessments, where appropriate, to help determine whether to:
· Manage the incident internally
· Refer to early help
· Refer to children’s social care
· Report to the police

Please refer to our child protection and safeguarding policy for more information.
[bookmark: _Toc200548047]7.11 Allegations
Where a pupil makes an allegation against a member of staff and that allegation is shown to have been deliberately invented or malicious, the school will consider whether to discipline the pupil in accordance with this policy and with reference to the allegations against staff and volunteers policy.

Where a pupil makes an allegation of sexual violence or sexual harassment against another pupil and that allegation is shown to have been deliberately invented or malicious, the school will consider whether to discipline the pupil in accordance with this policy and with reference to the child protection and safeguarding policy.



In all cases where an allegation is determined to be unsubstantiated, unfounded, false or malicious, the school (in collaboration with the local authority designated officer (LADO), where relevant) will consider whether the pupil who made the allegation is in need of help, or the allegation may have been a cry for help. If so, a referral to children’s social care may be appropriate.

The school will also consider the pastoral needs of staff and pupils accused of misconduct.

Please refer to our child protection and safeguarding policy for more information on responding to allegations of abuse against staff or other pupils.
[bookmark: _Toc198800892][bookmark: _Toc199245965][bookmark: _Toc200548048][bookmark: _Toc202455101]8. Serious sanctions 
[bookmark: _Toc200548050]8.1 Suspension and permanent exclusion
The school can use suspension and permanent exclusion in response to serious incidents or in response to persistent poor behaviour which has not improved following in-school sanctions and interventions.  

The decision to suspend or exclude will be made by the headteacher and only as a last resort.

Please refer to our suspensions and exclusions policy for more information available on the school’s website.
[bookmark: _Toc198800893][bookmark: _Toc199245966][bookmark: _Toc200548051][bookmark: _Toc202455102]9. Responding to misbehaviour from pupils with SEND
[bookmark: _Toc200548052]9.1 Recognising the impact of SEND on behaviour
The school recognises that pupils’ behaviour may be impacted by a special educational need or disability (SEND).

When incidents of misbehaviour arise, we will consider them in relation to a pupil’s SEND, although we recognise that not every incident of misbehaviour will be connected to their SEND. Decisions on whether a pupil’s SEND had an impact on an incident of misbehaviour will be made on a case-by-case basis.

When dealing with misbehaviour from pupils with SEND, especially where their SEND affects their behaviour, the school will take its legal duties into account when making decisions about enforcing the behaviour policy. 



The legal duties include:
· Taking reasonable steps to avoid any substantial disadvantage to a disabled pupil being caused by the school’s policies or practices (Equality Act 2010)
· Using our best endeavours to meet the needs of pupils with SEND (Children and Families Act 2014)
· If a pupil has an education, health and care (EHC) plan, the provisions set out in that plan must be secured and the school must co-operate with the local authority and other bodies

As part of meeting these duties, the school will anticipate, as far as possible, all likely triggers of misbehaviour, and put in place support to prevent these from occurring.

Any preventative measures will take into account the specific circumstances and requirements of the pupil concerned.
[bookmark: _Toc200548053]9.2 Adapting sanctions for pupils with SEND
When considering a behavioural sanction for a pupil with SEND, the school will consider whether:
· The pupil was unable to understand the rule or instruction 
· The pupil was unable to act differently at the time as a result of their SEND 
· The pupil was likely to behave aggressively due to their particular SEND 
· The pupil has an unidentified SEND that may have impacted their behaviour 

The school will then assess whether it is appropriate to use a sanction and if so, whether any reasonable adjustments need to be made to the sanction. Please see the school’s SEN policy and information report available on the school’s website.
[bookmark: _Toc198800894][bookmark: _Toc199245967][bookmark: _Toc200548054][bookmark: _Toc202455103]10. Supporting pupils following a sanction
Following a sanction, the school will consider strategies to help the pupil to understand how to improve their behaviour and meet the expectations of the school.

[bookmark: _Toc198800895][bookmark: _Toc199245968][bookmark: _Toc200548055][bookmark: _Toc202455104]All staff are trained to understand and implement the Six Principles of Nurture in all aspects of school life. These are:  
1. Children’s learning is understood developmentally  
2. The classroom offers a safe base  
3. The importance of nurture for the development of wellbeing  
4. Language is a vital means of communication  
5. All behaviour is communication  
6. The importance of transitions in children’s lives  
For more information, see Appendix 3. 
As part of our nurture provision, we teach and encourage the children to become more self-aware by using Zones of Regulation. This programme is used to support all children to be ready to learn.  
There are four zones:   
· Green Zone – is used to describe a calm state of alertness. A person may be described as happy, focused, content, or ready to learn when in the Green Zone. This is the zone where optimal learning occurs.   
· Blue Zone - is used to describe a low state of alertness. A person may have down feelings such as when one feels sad, tired, sick or bored.   
· Yellow Zone – is used to describe a heightened state of alertness and elevated emotions; however, a person has more control when they are in the Yellow Zone. A person may experience stress, frustration, anxiety, excitement, silliness, the wiggles, or nervousness when in the Yellow Zone.   
· Red Zone – is used to describe extremely heightened states of alertness and intense emotions. A person may be feeling elated or experiencing anger, rage, explosive behaviour, devastation, or terror when in the Red Zone.  The children learn to identify the emotions and behaviour within each zone and are taught how to regulate themselves using different strategies.  A child will be asked to reflect on their behaviour and/or complete different activities to help get them back into the Green Zone when a red card has been given, or when they, or an adult can see they are not in the green zone ready to learn.  
Restorative Practice   
Our staff have been trained in restorative practice. This is sometimes known as ‘positive discipline’, ‘the responsive classroom’, or ‘empowerment’. It is a strategy that seeks to repair any harm done to people, and relationships that have been damaged. Rather than simply punishing an ‘offender’, it aims to make them take responsibility for their actions, be aware of the consequences they have caused, and feel remorseful. This is done through meetings with people who have been affected by their actions, who explain the impact that they have had. From the victim’s perspective, these meetings can help them to forgive, move on, and reconcile with the offender. The practice is based on the idea that dignity, healing, and strengthening relationships is key to ensure that every member of the community is heard and valued.  When a child receives a red or purple card, we expect a restorative conversation to happen with the child and any other parties involved.   
11. Pupil transition
[bookmark: _Toc200548056]11.1 Inducting incoming pupils
The school will support incoming pupils to meet behaviour standards by offering an induction process to familiarise them with the behaviour policy and the wider school culture.
[bookmark: _Toc200548057]11.2 Preparing outgoing pupils for transition
To ensure a smooth transition to the next year, pupils have transition sessions with their new teacher(s). In addition, staff members hold transition meetings.

To ensure behaviour is continually monitored and the right support is in place, information relating to pupil behaviour issues may be transferred to relevant staff at the start of the term or year.
[bookmark: _Toc198800896][bookmark: _Toc199245969][bookmark: _Toc200548058][bookmark: _Toc202455105]

12. Training
As part of their induction process, our staff are provided with regular training on managing behaviour, including training on our school’s behaviour approach.

Behaviour management will also form part of continuing professional development.
[bookmark: _Toc198800897][bookmark: _Toc199245970][bookmark: _Toc200548059][bookmark: _Toc202455106]13. Monitoring arrangements
[bookmark: _Toc200548060]13.1 Monitoring and evaluating behaviour
The school will collect data on the following:
· Behavioural incidents, including removal from the classroom
· Attendance, permanent exclusions and suspensions 
· Use of pupil support units, off-site directions and managed moves
· Incidents of searching, screening and confiscation
· Perceptions and experiences of the school behaviour culture for staff, pupils, governors, trustees and other stakeholders (via anonymous surveys) 

The data will be reported to the LGB and ODST safeguarding.

The data will be analysed from a variety of perspectives including:
· At school level
· By age group
· At the level of individual members of staff
· By time of day/week/term
· By protected characteristic

The school will use the results of this analysis to make sure it is meeting its duties under the Equality Act 2010. If any trends or disparities between groups of pupils are identified by this analysis, the school will review its policies to tackle them.
[bookmark: _Toc200548061]13.2 Monitoring this policy
This behaviour policy will be reviewed by the EQSI committee of the Trust Board, the headteacher and the LGB at least annually, or more frequently, if needed, to address findings from the regular monitoring of the behaviour data (as per section 13.1). At each review, the policy will be approved at school level by the LGB.
[bookmark: _Toc198800898][bookmark: _Toc199245971][bookmark: _Toc200548062][bookmark: _Toc202455107]14. Links with other policies
This behaviour policy is linked to the following policies :
· Suspensions and exclusions policy
· Child protection and safeguarding policy
· Dealing with allegations against staff, volunteers and professionals from other agencies 
· Acceptable use of ICT policy 
· Online safety policy
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Appendix 1

Behaviour Steps 
The following table details the behaviour steps that will be followed when a child fails to show the expected behaviours in school. Each step details the actions which will be taken by staff, the record keeping that will be made, and the support that will be put in place to help the child to correct their behaviours. Our ‘Good to be Green’ system is used in both the classroom and the playground to ensure clarity and consistency for both children and staff.  
When each successive consequences card is issued, a child will progress by one step through our behaviour system. If a child receives more than one purple card in a week, they will have reached Step 4. At this point it may be necessary to put in place further measures and support to help them to correct their behaviours.   
All support and monitoring will be reviewed on a half-termly basis, and any child who successfully corrects their behaviour will then be given the opportunity to move down the behaviour steps as appropriate.   
	Step (How did I get here?) 
	Actions needed for child  
	Follow up actions from class teacher, teaching assistants (and senior leaders where appropriate)  
	After one week 

	Step 1  
Verbal Warning 
Yellow card in day 
Red card in day 
	· Verbal warning/Yellow Card/Red Card 
· For a Red Card; short time out in class/on the playground. 
· Short restorative conversion to take place between the child and relevant children/adults.  
· Reasonable adjustments made to prevent a repeat of the behaviours (e.g. moving places, temporary confiscation of distracting objects, etc.)  
	For a Yellow Card 
· Yellow card to be recorded on behaviour chart in classroom 
For a Red Card 
· Red card to be recorded on behaviour chart in classroom 
· Red card to be recorded on CPOMS 
· Child to have a restorative conversation with relevant child/children/adult/s. 
· Reflection sheet to be completed by child (with support if needed) 
· Phone call/conversation with Parents to inform (Added as an action on CPOMS or included in the original log) 
	 

	Step 2  
Multiple Red Cards  
A Purple Card 
Persistent Low-Level Behaviour over time 
	· Appropriate time out in class/supervised space outside of class/parallel or nearby class/on the playground.  
· Short restorative conversion to take place between the child and relevant children/adults.  
· Reasonable adjustments made to prevent a repeat of the behaviours (e.g. moving places, temporary confiscation of distracting objects, etc.) 
	· Red cards/Purple Card to be recorded on behaviour chart.  
· Red cards/Purple Card; behaviour to be recorded on CPOMS, alongside a Step 2 check box.   
· Teacher to contact a parent/carer to arrange a meeting (in person) to discuss the behaviour and update CPOMS with outcomes/meeting notes. 
	· No further cards given in one week 
· Moved back to Step 1 

	Step 3  
Purple cards continue whilst on Step 2 
OR  
Child receives a second purple card on the same day. 
	· Appropriate time out in parallel or nearby class/supervised space outside of class/on the playground. 
· Sent to Phase Leader or appropriate member of SLT for a discussion of their behaviour and reflection time 
· Short restorative conversion to take place between the child and relevant children/adults.  
· Reasonable adjustments made to prevent a repeat of the behaviours (e.g. moving places, temporary confiscation of distracting objects, etc.) 
	· Red card(s)/Purple card(s) to be recorded on CPOMS, alongside a Step 3 check box.   
· Teacher to contact a parent/carer to arrange a meeting (in person) alongside another SLT member, to discuss the behaviour and update CPOMS with outcomes/meeting notes. 
· Appropriate SLT to monitor CPOMS and close the concern when actions are completed.  
· Child is placed on a Success Tracker to class teacher, which will be monitored and reviewed regularly 
	· No further cards given 
· Continued success seen on tracker for one week (majority happy faces/stickers in place) 
· Moved back to Step 2 
 

	Step 4  
Child fails to follow the Success Tracker put in place in Step 3. 
Receiving further Red/Purple Cards 
	· Sent to a member of Class Based SLT (escorted by TA) for that lesson/break/lunch with work if appropriate.  
· Short restorative conversion to take place between the child and relevant children/adults.  
· Reasonable adjustments reviewed to prevent a repeat of the behaviours (e.g. moving places, temporary confiscation of distracting objects, etc.) 
	· Red card(s)/Purple card(s) to be recorded on CPOMS, alongside a Step 4 check box.   
· Teacher to contact a parent/carer to arrange a meeting (in person) alongside another SLT member, to discuss the behaviour and update CPOMS with outcomes/meeting notes. 
· Child is placed on a Success Tracker to an SLT member, which will be monitored and reviewed regularly by the class teacher and SLT. 
· Appropriate SLT to monitor CPOMS and close the concern when actions are completed. 
	· No further cards given 
· Continued success seen on tracker for two weeks (majority happy faces/stickers in place) 
· Moved back to Step 3 
 

	Step 5  
Child fails to follow the Success Tracker put in place in Step 4. 
Receiving further Red/Purple Cards 
	· Sent to a Head of School (escorted by TA) for the remainder of the morning/afternoon with work.  
· Child is placed on a Success Tracker to a Head of School, which will be monitored and reviewed regularly by the class teacher and SLT. 
· Relevant adjustments reviewed to timetable/curriculum interventions/SEND support to meet needs of the child. 
	· Red card(s)/Purple card(s) to be recorded on CPOMS, alongside a Step 5 check box.   
· Teacher to contact a parent/carer to arrange a meeting (in person) alongside an SLT member and/or a Head of School, to discuss the behaviour and update CPOMS with outcomes/meeting notes. 
· Appropriate Head of School to monitor CPOMS and close the concern when actions are completed. 
· Inform all relevant staff (including lunchtime supervisors, cover staff). 
	· No further cards given 
· Continued success seen on tracker for two weeks (majority happy faces/stickers in place) 
· Moved back to Step 4 
 

	Step 6  
Child fails to follow the Success Tracker put in 
place in Step 5. 
  
Receiving further Red/Purple Card(s) 
 
 
	· Sent to a member of SLT (escorted by an adult) for the remainder of the day with work. Not allowed with peers at break or lunch.  
· Child not allowed back into class until a meeting has happened with parents.  
· Child is placed on a Success Tracker to the Head of School.  
· If a child does not respond positively to the Success Tracker and further incidents result in Purple cards, then a suspension will be considered at the discretion of the Executive Headteacher.  
· Please refer to our Suspension and Permanent Exclusion policy. 
	· Red card(s)/Purple card(s) to be recorded on CPOMS, alongside a Step 6 check box.   
· A member of SLT to contact parents to organise a meeting with themselves, Class Teacher, Phase Leader and Phase Leader/SENCo to meet with child’s teacher/TA to assess learning and behavioural needs, and update CPOMS with outcomes/meeting notes. 
· Relevant adjustments made to timetable/curriculum interventions/SEND support to meet needs of the child. 
· Inform all relevant staff (including lunchtime supervisors, cover staff). 
	· No further cards given 
· Continued success seen on tracker for two weeks (majority happy faces/stickers in place) 
· Moved back to Step 5 
 


 
Exceptions: Continual defiance, swearing, violent behaviour and fighting will not be tolerated.
Advice to be sought from SLT for next steps for the child on a case-by-case basis when necessary.



Appendix 2
[image: ]



Appendix 3

Nurture Principles 

1. Children’s learning is understood developmentally 
Children are at different stages of development – socially, emotionally, physically and intellectually – and need to be responded to at their developmental level in each of these areas. Responding to children ‘just as they are’, with a non-judgemental and accepting attitude, will help them to feel safe and secure.  Social, emotional and behavioural development tools such as the Boxall Profile®, help staff to assess and track a child’s needs and put strategies in place to support positive development. 
2. The classroom offers a safe base 
A classroom environment is inviting and nurturing for all. The classroom offers a balance of educational and social, emotional and mental health experiences aimed at supporting the development of children’s relationships with each other and with staff. Adults are reliable and consistent in their approach to children and make the important link between emotional containment and cognitive learning. Where possible, predictable routines are explained and practised, and there are clear expectations and positive models of how all adults in school relate to children and young people, both in and out of the classroom. Consider whether your setting is a safe place – physically and emotionally – for your pupils, staff, parents and carers. How do you promote structure and predictability? It is also important that your classroom or nurture space has quiet zones and reflections of home.  
3. The importance of nurture for the development of wellbeing 
Nurture involves listening and responding; everything is verbalised with an emphasis on the adults engaging with pupils in reciprocal shared activities. Children respond to being valued and thought about as individuals. In practice this involves noticing and praising small achievements – nothing should be hurried. Provision and strategies should be put in place that promote the welfare and wellbeing of children and young people, as well as staff welfare and wellbeing. Consider how achievements and attainments are celebrated, and what structures are in place to promote the pupils’ voice.  
4. Language is a vital means of communication 
It is important for children and young people to be able to understand and express their thoughts and feelings. It is also crucial for adults to understand the importance of their own language towards children and young people, and how this can impact them. Children often ‘act out’ their feelings as they lack the vocabulary to name how they feel. Informal opportunities for talking and sharing are just as important as more formal lessons teaching language skills. This enables words to be used instead of actions to express feelings, and imaginative play can be used to help children understand the feelings of others.  It is helpful to provide opportunities for pupils, parents and staff to express their views, and that adults model how to share feelings and experiences. Pupils’ voices should be valued, and language should be assessed, developed and embedded in all aspects of the curriculum at the appropriate level for the child or young person. Consider how children are taught to recognise emotions and name them in your context. Are they taught to recognise early warning signs of anger or anxiety and use strategies to de-escalate? How do daily routines allow for conversation and sharing of experiences?  
5. All behaviour is communication 
People communicate through behaviour. It is the adult’s role to help children and young people to understand their feelings, express their needs appropriately, and use non-threatening and supportive language to resolve situations. Our first responsibility in dealing with difficult or challenging behaviour, after safety, is to try to understand what the child is trying to tell us.  The outward behaviour is often the ‘tip of the iceberg’, and so it is important to consider the immediate environment and what occurred just before the incident happened. School events, the time of year, and home circumstances can also give us clues. Adults need to be calm and consistent, and understand that children may communicate their feelings in different ways. Children and young people need to be encouraged to reflect on their behaviour, and understand how to express their emotions appropriately.  This does not excuse the behaviour, but helps us to ask why the behaviour is occurring. Given what we know about this child and their development, what are they trying to tell us? It helps staff to respond in a firm but non-punitive way by not being discouraged or provoked. Having a quiet area to help students to become calm, and giving them time before a discussion can often help, as well as recognising potential triggers and anxieties that could be avoided or reduced.  
6. The importance of transitions in children’s lives 
Children and young people experience many transitions throughout their lives, and on a daily basis; transitions from home to school, between classes and teachers, from breaktime to lessons, or moving from primary to secondary school. Changes in routine are invariably difficult for vulnerable children and young people, and school staff need to help the child to transition with carefully managed preparation and support.  Pupils should be included in the planning of support, as well as parents and carers where possible, and information should be shared at key transition points. Staff need to understand the emotions that may be triggered by both small and large changes, and children should be pre-warned or reminded about changes in routines, using visual timetables to emphasise this.  Consider periods of transition for your children; is there inexplicable behaviour just before the end of the day? Do staff feel frustrated by pupils who cause disruption as they move around the school? Children and young people may feel calmer if time can be made to discuss how they feel when things change, in an open and honest way, to help them put coping strategies in place.  

























Appendix 4: Reflection Sheet, Zones of Regulation
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