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Pupil premium strategy statement 

This statement details our school’s use of pupil premium (and recovery premium for the 
2021 to 2022 academic year) funding to help improve the attainment of our 
disadvantaged pupils.  

It outlines our pupil premium strategy, how we intend to spend the funding in this 
academic year and the effect that last year’s spending of pupil premium had within our 
school.  

School overview 

Detail Data 

School name St Christopher’s C.E. 
Primary School 

Number of pupils in school  360 

Proportion (%) of pupil premium eligible pupils 109/360 (30%) 

Academic year/years that our current pupil premium 
strategy plan covers (3 year plans are recommended) 

2021-24 

Date this statement was published October 2021 

Date on which it will be reviewed October 2022 

Statement authorised by Katie Screaton 

Pupil premium lead Michael Alexander 

Governor / Trustee lead Mary Bayliss 

Funding overview 

Detail Amount 

Pupil premium funding allocation this academic year £147,950 

Recovery premium funding allocation this academic year £15,950 

Pupil premium funding carried forward from previous 
years (enter £0 if not applicable) 

£0 

Total budget for this academic year 

If your school is an academy in a trust that pools this 
funding, state the amount available to your school this 
academic year 

£163,900 
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Part A: Pupil premium strategy plan 

Statement of intent 

At St Christopher’s Primary School, our vision is to ‘have the courage to live life in all its fullness, to 

belong within our community, respect and love those around us.’ We do this through nurture, learning 

and growing together. 

We want all our pupils to thrive and achieve excellence and live life in all its fullness. 

All children suffered during the COVID pandemic, the impact on the learning of pupils from more 

disadvantaged families was deeper than non-disadvantaged 

Ofqual research on learning during the pandemic concluded: 

“When schools closed and learning switched to being predominantly remote at the outset of the 

pandemic, differences between groups of students based on a variety of factors were introduced, and 

existing disparities deepened. Probably the most prominent of these factors was socio-economic 

status, with the poorest students’ learning time being reduced to a greater extent than the richest. 

However, even when schools reopened, disparities remained as attendance varied between the most 

and least deprived areas.” 

There was already a disparity in attainment between disadvantaged and non-disadvantaged; we now 

need to ensure that the gap between our disadvantaged and non-disadvantaged is eliminated. 

We are focussing on developing class profiles, teachers will know their children’s learning needs well, 

and 4 key questions across the school to ensure that what and why we are learning and how we are 

able to show that we have learnt is consistent in all classes. High quality learning and high expectations 

for all our children. 

All children have lost out on time and opportunities to learn, and many have suffered from lack of 

socialisation and are struggling with social and emotional needs. As such, we will continue to invest in 

developing and maintaining mental health support and nurture principles across the school.  

Challenges 

This details the key challenges to achievement that we have identified among our 
disadvantaged pupils. 

Challenge 
number 

Detail of challenge  

1 During Lockdown some families had difficulties engaging with home learning i.e. one 
laptop for five children, limited Wi-Fi, home language issues meant parents/carers 
struggled to follow learning, limited resources & books at home.  
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2 Attendance 2020-21 PP = 92.01% & non-PP = 92.15%. Similar attendance but 
important to note that 61% of the absences for children with PP were unauthorised 
compared to 49% for non-PP. 

Persistent Absentees 2020-21 PP = 27% and non-PP = 13% 

3 Of our 109 PP children, 34 also have SEN, 53 also have EAL – these needs therefore 
have additional impact on attainment   

4 Children have traditionally entered school with a low baseline. COVID has 
compounded this, with many children missing out on their 2 year health visitor check, 
meaning needs are not addressed pre-school and social skills have suffered. (New 
Reception Baseline & curriculum in place this year) 

Intended outcomes  

This explains the outcomes we are aiming for by the end of our current strategy plan, 

and how we will measure whether they have been achieved. 

Intended outcome Success criteria 

Equal numbers of PP children as non-PP children 
leave the EYFS at age related expectations. 

Pupils eligible for PP in the EYFS make 
accelerated progress so that by the end of the 
plan,70% meet age related expectations 

Narrow the attainment gap between PP & Non-PP 
by accelerating progress 

Summer 2 data showed the following comparison 
of percentage of PP Children at age related in 
combined R,W and M to Non-PP children 

Current Year 6 PP (– 38.1%) 

Current Year 5 PP (– 13.6%) 

Current Year 4 PP (– 27.8%) 

Current Year 3 PP (– 18.1%) 

Current Year 2 PP (– 23.4%) 

 

There is no difference between the percentage 
of PP children and non-PP children achieving 
age related expectations at the end of the plan. 

The number of Persistent Absentees (PAs) has 
decreased considerably. 

There continues to be a negligible gap in 
attendance between our PP children and non-
pp 

The gap between the percentage of PP children 
and non-PP children who are persistent 
absentees is negligible 
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Activity in this academic year 

This details how we intend to spend our pupil premium (and recovery premium funding) 

this academic year to address the challenges listed above. 

Teaching (for example, CPD, recruitment and retention) 

Budgeted cost: £ 40,000 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Development of 4 key 
questions across the 
school. 

Development of Class 
Profiles – ensuring that 
class teachers and TAs 
know their children and 
gaps exceptionally well 
and address them with 
the best strategies 

Quality first teaching ensures the most 
progress – our focus on 4 key questions for 
learning ensures that all children are 
receiving the most effective teaching and 
most appropriate support. 

1, 3 & 4 

Development of St 
Christopher’s Phonics 
Scheme 

Strong consistent approach across year 
groups will provide the foundation needed 
for Early readers to make excellent 
progress 

1, 3 & 4 

Consultant to support 
staff to develop practice 
across the school 

Quality CPD and mentoring support has a 
positive effect on learning 

1, 3 & 4 

EAL teacher focussing on 
all EAL children across the 
school (no longer 
restricted by bubbles) 

In the short term, “new to English” new 
arrivals benefit from short, regular and 
frequent sessions outside the classroom for 
learning English basics. Class teachers are 
also supported with ideas and strategies to 
enable children to learn in the classroom. 
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Targeted academic support (for example, tutoring, one-to-one support 

structured interventions)  

Budgeted cost: £ 60,000 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Academic Mentor in Year 
6 

EEF research 1 & 3 
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1:3 catch up tuition with 
Years 4 & 5 

EEF research  

1 & 3 

Training for support staff 
in targeted interventions 
across the school 

EEF – effective use of Teaching Assistants 1, 3 & 4 

Reading Quest 
intervention 

EEF research 1 & 3 

CPD on autism and 
children with sensory 
needs for support staff 
across the school 

Support staff can support teachers better 
to ensure that curriculum and environment 
are well managed to ensure that all can 
learn  

3 

Development of ’Blossom’ A space for children to access who have 
sensory needs that may impact on whole 
class learning. This space enables them and 
their peers to learn in a calm, settled 
environment 

3 

ELSA Support for children with SEMH needs to 
enable them to access learning 

1, 3 & 4 

 

Wider strategies (for example, related to attendance, behaviour, 

wellbeing) 

Budgeted cost: £ 65,000 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Introduction and 
embedding of new 
positive behaviour policy 
& promotion of Jigsaw 
PSHE foci each week 

Children are ready to learn and the culture 
of RESPECT enables everyone to learn 

1, 3 & 4 

Attendance officer & 
HSLW working together 
on attendance plans etc 

Monitoring and follow up meetings with 
HSLW have had a big impact in the past. 
COVID has caused attendance to worsen 
we know this method has a positive impact 

2 

Development of a 
cohesive inclusion team & 
regular meetings of the 
Nurture Team 

Sharing of information regularly enables 
issues to be addressed swiftly and actions 
taken 

2 & 3 

Forest School – 3 days a 
week 

Every year group to have 
access over the year 

Forest School is shown to have a positive 
impact on children’s confidence, social 
skills (which have been impacted in 
Lockdown) and communication skills 

1 & 3 
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Foodbank and parent 
champion 

Children’s attendance and learning improve 
when parents have a positive relationship 
with the school 

3 

Development of 
parenting course 

Courses to enable parents to support their 
children have a positive impact on 
children’s abilities to access learning. 

1, 3 & 4 

 

Total budgeted cost: £ 165,000 



 

7 

Part B: Review of outcomes in the previous academic 
year 

Pupil premium strategy outcomes 

This details the impact that our pupil premium activity had on pupils in the 2020 to 2021 

academic year.  

The pandemic caused us to approach our pupil premium strategy differently. Many children had faced 

significant challenges with their learning and wider issues. 

The Autumn Term showed good progress for all children across the school but the lock down from 

January to March meant that the progress made dropped back again. We brought in an Academic 

Mentor to support the children in Year 4 and this had a positive impact on their progress. We also put 

Reading Quest into Year 2 as soon as possible and this also had a positive impact on those children who 

made more progress than their peers. 

Working in bubbles limited access to certain support e.g. Forest School was only available to Year 3 and 

the number f children our ELSA & EAL teachers could support in one day was restricted. 

Our attendance strategies continued to have a positive impact with attendance percentages similar 

between PP and non-PP children. 

Externally provided programmes 

 

Programme Provider 

Reading Quest Reading Quest 

  

 

 


